








































































































































































































































































充実志向 訓練志向 実用志向 関係志向 自尊志向 報酬志向
学年 平均値 SD 平均値 SD 平均値 SD 平均値 SD 平均値 SD 平均値 SD
1年生 男子 9．05 2．539 9．05 2．539 10．32 2．382 7．56 2．248 9．10 2．322 8．66 2．309
女子 9．97 1．629 9．97 1．629 11．17 1．117 6．57 1．794 8．20 2．483 8．50 2．080
全体 9．44 2．234 9．44 2．234 10．68 1．984 7．14 2．113 8．72 2．415 8．59 2．201
2年生 男子 8．22 1．928 8．22 1．928 9．81 2．202 6．41 2．341 8．37 1．964 7．22 2．082
女子 8．92 1．640 8．92 1．640 9．79 2．000 7．21 2．000 8．88 1．849 8．96 1．967
全体 8．55 1．815 8．55 1．815 9．80 2．088 6．78 2．203 8．61 1．909 8．04 2．191
3年生 男子 8．37 2．498 8．37 2．498 9．10 2．440 7．10 2．383 8．03 2．526 6．93 1．837
女子 8．84 2．154 8．84 2．154 9．72 1．696 7．24 2．223 8．64 1．977 8．04 2．282
全体 8．58 2．339 8．58 2．339 9．38 2．139 7．16 2．291 8．31 2．292 7．44 2．106
全学年 男子 8．61 2．380 8．61 2．380 9．81 2．384 7．10 2．340 8．57 2．320 7．73 2．236
女子 9．29 1．868 9．29 1．868 10．29 1．733 6．97 2．000 8．54 2．141 8．49 2．118
全体 8．92 2．187 8．92 2．187 10．02 2．127 7．05 2．189 8．56 2．236 8．07 2．211
































集中・持続方略 リハーサル方略 有意味化方略 メタ認知方略
学年 平均値 SD 平均値 SD 平均値 SD 平均値 SD
1年生 男子 20．20 4．792 15．49 4．621 18．49 4．308 19．32 3．650
女子 23．17 3．485 19．40 3．255 21．10 2．354 21．53 3．989
全体 21．45 4．510 17．14 4．514 19．59 3．819 20．25 3．927
2年生 男子 18．78 3．826 15．41 4．822 16．89 4．079 16．96 3．600
女子 18．79 5．703 16．00 4．559 17．75 3．881 16．25 3．639
全体 18．78 4．751 15．69 4．663 17．29 3．971 16．63 3．600
3年生 男子 19．43 4．091 14．40 3．988 17．47 3．839 19．60 4．149
女子 20．76 4．893 17．80 3．571 19．52 2．756 18．12 4．649
全体 20．04 4．480 15．95 4．138 18．40 3．515 18．93 4．405
全学年 男子 19．57 4．329 15．13 4．476 17．73 4．121 18．76 3．919
女子 21．08 4．979 17．86 3．996 19．58 3．280 18．85 4．636






1年生 男子 25．90 9．609
女子 31．77 8．776
全体 28．38 9．653
2年生 男子 26．44 7．582
女子 25．79 7．512
全体 26．14 7．481
3年生 男子 27．47 8．561
女子 25．96 6．680
全体 26．78 7．731






























学年 平均値 SD 平均値 SD
1年生 男子 9．68 2．962 15．39 2．322
女子 10．87 3．060 17．17 2．365
全体 10．18 3．039 16．14 2．486
2年生 男子 8．07 2．973 15．78 2．359
女子 8．38 3．173 15．92 2．466
全体 8．22 3．042 15．84 2．386
3年生 男子 8．57 2．712 14．77 2．849
女子 8．88 2．728 17．04 2．475
全体 8．71 2．699 15．80 2．896
全学年 男子 8．90 2．944 15．31 2．509
女子 9．48 3．158 16．75 2．462
全体 9．16 3．047 15．95 2．583
Table5 「学ぶ意欲の傾向」各因子間の相関係数
充実志向 訓練志向 実用志向 関係志向 自尊志向 報酬志向
充実志向 Pearsonの相関係数 1 ．709＊＊ ．437＊＊ ．087 ．370＊＊ ．225＊＊
有意確率（両側） ．000 ．000 ．247 ．000 ．003
訓練志向 Pearsonの相関係数 ．709＊＊ 1 ．535＊＊ ．038 ．356＊＊ ．252＊＊
有意確率（両側） ．000 ．000 ．617 ．000 ．001
実用志向 Pearsonの相関係数 ．437＊＊ ．535＊＊ 1 ．152＊ ．451＊＊ ．371＊＊
有意確率（両側） ．000 ．000 ．043 ．000 ．000
関係志向 Pearsonの相関係数 ．087 ．038 ．152＊ 1 ．372＊＊ ．498＊＊
有意確率（両側） ．247 ．617 ．043 ．000 ．000
自尊志向 Pearsonの相関係数 ．370＊＊ ．356＊＊ ．451＊＊ ．372＊＊ 1 ．527＊＊
有意確率（両側） ．000 ．000 ．000 ．000 ．000
報酬志向 Pearsonの相関係数 ．225＊＊ ．252＊＊ ．371＊＊ ．498＊＊ ．527＊＊ 1













集中・持続方略 リハーサル方略 有意味化方略 メタ認知方略
集中・持続方略 Pearsonの相関係数 1 ．493＊＊ ．605＊＊ ．522＊＊
有意確率（両側） ．000 ．000 ．000
リハーサル方略 Pearsonの相関係数 ．493＊＊ 1 ．696＊＊ ．341＊＊
有意確率（両側） ．000 ．000 ．000
有意味化方略 Pearsonの相関係数 ．605＊＊ ．696＊＊ 1 ．467＊＊
有意確率（両側） ．000 ．000 ．000
メタ認知方略 Pearsonの相関係数 ．522＊＊ ．341＊＊ ．467＊＊ 1
有意確率（両側） ．000 ．000 ．000 ．000
＊＊．相関係数は1％水準で有意（両側）
Table7 国語学習に関する自己効力感と「学ぶ意欲の傾向」各因子と間の相関係数
充実志向 訓練志向 実用志向 関係志向 自尊志向 報酬志向
国語学習に関す
る自己効力感
Pearsonの相関係数 ．451＊＊ ．414＊＊ ．268＊＊ －．061 ．219＊＊ ．118
有意確率（両側） ．000 ．000 ．000 ．420 ．003 ．119
＊＊．相関係数は1％水準で有意（両側）
Table8 国語学習に関する自己効力感と「学び方の傾向」各因子と間の相関係数
集中・持続方略 リハーサル方略 有意味化方略 メタ認知方略
国語学習に関す
る自己効力感
Pearsonの相関係数 ．400＊＊ ．393＊＊ ．403＊＊ ．556＊＊































充実志向 訓練志向 実用志向 関係志向 自尊志向 報酬志向
持続性 Pearsonの相関係数 ．404＊＊ ．459＊＊ ．308＊＊ －．254＊＊ ．170＊ －．012




充実志向 訓練志向 実用志向 関係志向 自尊志向 報酬志向
感受性 Pearsonの相関係数 ．211＊＊ ．199＊＊ ．133 －．052 ．036 ．103
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As for the mold release motive, as for the school year difference and the sex differences, the thing that
was highly individual than contents participation type motive was suggested not clarity for contents
whereas I was enhancement−oriented, and a first grader was high as for the contents participation type
motive consisting of training intention and the practical use intention, and it was shown in motivational
quality as a result of inventory survey for junior high students that a girl was high. In addition, in quality
of the learning stratagem particularly intentionality was smart, and an interesting grade difference was de-
tected in stratagem and meta recognition stratagem, and the time called the second grader hit it for a
qualitative run−up to convert it to more highly advanced learning stratagem and was considered when I
expressed individual difference in the development. Feeling of self−effect about the national language learn-
ing was shown to be characterized by a girl being higher than a boy in a first grader. School year differ-
ences to support learning between durability and sensitivity that was interesting in the factor were detected
and were considered when the time called the second grader was related with a thing at the time when
individual difference in the development in the durability and the sensitivity became remarkable. About a
feeling of self−effect about the national language learning, three intention sorted by contents participation
type motive was much than three intention divided into a mold release motive for contents higher, and the
absolute value became all meaningful. It is a result to suggest that a feeling of self−effect about the na-
tional language learning is formed by the sufficiency of the desire about learning contents. In addition, a
feeling of self−effect about the national language learning was meaningful correlation to all “tendencies
（learning stratagem）of the learning”, and, in particular, correlation with the meta recognition stratagem
was high. It is thought that this result is evidence of being formed by acquisition of the meta recognition
stratagem that a feeling of self−effect about the national language learning chooses appropriate learning
stratagem depending on time and a case. Furthermore, the durability that was a factor to be able to sup-
port 3 intention and learning divided into a self−feeling of about the national language learning effect and
contents participation type motive and the correlation with the sensitivity became meaningful together. Be-
tween “the durability” to support learning and 3 intention sorted among each “tendency factor of the will
to learn” by contents participation type motive, meaningful equilateral correlation was found.
From these results, as a factor to support will to go to the improvement of learning contents, it became
clear that sensitivity was important the durability together. Finally it was based and showed a viewpoint of
the application to an educational practice and did the result of this study with the summary of this study.
Relationship between the quality of an incentive and
learning stratagies affecting autonomous learning of
the junior high student and both a feeling of self
efficacy and the factor of durability and sensitivity to
be able to support learning
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